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 The cities of the future, rather than being made out of glass and steel as envisioned by earlier generations of urbanists, are largely constructed out of crude brick, straw, recycled plastic, cement blocks, and scrap wood… Instead of cities of light soaring toward heaven, much of the twenty-first-century urban world squats in squalor. 

(Mike Davis, Planet of Slums)

This is a program in a relatively new field of social movement leadership with significant emphasis on to leadership of religious movements (in the field of church growth). We call this holistic urban poor churchplanting. Because of the locus among the urban poor it also draws heavily on grassroots community development and advocacy literature. It aims to train leaders who evidence potential to catalyze or strengthen redemptive movements, through church-planting, transformational development, economic discipleship, coalition-building, and creative problem-solving.
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1. Introduction
This document contains the core values, concepts and structural agreements about BA training from discussions with Encarnacao Alliance grassroots trainers in Bangkok, 2004, modified by subsequent input from the MATUL Commission members, July 2007.  It is laid out as a discussion documents as the basis of emergence of BA level training based as an interface between the grassroots training CD’s within the Alliance and input from the MATUL commission.  It aims to provide both some core structure as well as open up discussion on divergent models of delivery.

A subcommittee is being formed as part of the Encarnacao Alliance Training Commission of those interested in developing and delivering such training.  Please advise Viv of your interest.
2. Genesis of the Program

Following story-telling consultations of urban poor leaders in Mumbai and Hong Kong in the 1990’s, the Encarnação Alliance Consultation of urban poor mission leaders in Sao Paulo in 2002 concluded that collectively we should develop our own training processes for urban poor workers.  

The Encarnação Alliance Consultation in Bangkok in July, 2004 sensed that the Lord was in process of mobilising 50,000 to the slums of Asia, Africa and South America of indigenous and cross cultural new workers to meet the need of deepening poverty, growing migrant populations from rural contexts, and the responsiveness of the urban poor.  

The need for joint training infrastructures 

In the July 2002 consultation in Brazil, 25 leaders of Encarnaão Alliance expressed the need to combine efforts for the training of cross-cultural urban poor workers and indigenous pastors.  These workers are often isolated, struggling against impossible odds, generally inadequately trained and resourced, and with a lack of leadership and management skills.  Given the complexities of urban slums, some organizations have experienced a significant turn-over rate of cross-cultural workers and pastors, as many burned out, feeling ill-equipped to meet the tremendous daily ministry challenges of slum life.

As of now, the great majority of Encarnaão Alliance organizations provide field- and apprentice-based in-house training. However, many leaders believe their work and member care would be greatly enhanced if they:
· could tap into the knowledge and experience base of other organizations,

· learn from best practices across the globe and examine best-case models of church planting and movement leadership

· develop collective strategies, visions and partnerships and 

· expand new patterns of evangelical theology to reflect the perspectives of the urban poor. 

At that consultation Encarnaão leaders decided to develop a global distance learning and web-based training infrastructure that would be created from within the paradigms of the urban slum experience – something never done before. In light of the fact that an expected 3,000 workers will be part of the Alliance by the end of the decade, they felt such an investment was essential. Various academically trained practitioner-thinkers and a few outside specialists would contribute course modules on CD Roms towards an urban poor leadership training curriculum, in order to offer urban poor workers and pastors 3 choices:

1. Grass Roots Training:  Existing workers are to be trained in a storytelling model of training teams of new workers to minister among the urban poor.  This has been delivered to 2250 plus in 19 cities and been developed around 12 course modules available on CD, covering 40 topic areas.  The modules include: Introduction for Trainers; Spiritual Formation; Theological Framework for Slum Ministry; Slum Context; Slum Evangelism; Discipleship of the Urban Poor; Church Growth in the Slums; Leadership Among the Urban Poor; Kingdom and Transformational Development; Urban Poor Mission Structures; Kingdom and Land Rights Conflicts; and an integration module.

2. Diploma and Undergraduate Degree (BA) in Theology of Urban Ministry 
The Encarnação Alliance members saw this as an expansion of the grassroots courses with diplomas into a formal degree structure for equipping existing workers who have had no formal education but several years of ministry experience, or business people who have been assisting urban poor ministry teams on a part-time basis and are now considering full-time service. We did not pursue this after 2004 but put emphasis on the MA.  In 2007, the sense of felt need is more acute and it is time to build a team to work on this. 
3.
Graduate Degree in Urban Leadership. The MATUL Commission has now developed an MA in Transforamtional Urban Leadership and five schools are in various stages of delivery or preparation for delivery.
3. Implementation of Process

From 2002 , Viv Grigg had visited 13 seminaries with these ideas, constantly refining a list of 400 outcomes indicated by churchplanters from 20 consultations in cities, and from this an initial program design of 23 courses.  Bryan Johnson, formerly principal of New Covenant International Bible College,  worked with him in putting the initial course descriptions together.  

From 20 years of discussing some of these needs with schools, even though such training is essentially core theology (See Jesus Seminary in the Slums http://www.encarnacao.org/MA/Proposal/JesusSeminaryinSLums.doc), it was evident that this should be a leadership program by definition as against a theological program (which would immediately invoke the addition of 7-9 core courses).  This would defuse opposition from the traditional theological faculty, and minimise friction as the new style of theologising took root.  He had used the Transformational Conversations model of doing theology (See Transformational Conversations http://www.encarnacao.org/PhD/2Transformational%20Conversations.htm) with urban students and in citywide consultations for a number of years.

The grassroots material was developed through training in over 20 cities, now available on CD and on the web (http://www.encarnacao.org/urbanpoorindex_copy.htm).
At a BA level, in Nairobi, Colin Smith developed these, and similar ideas in moving a training school into the slum of Kibera and launching a BA degree.  
At three other institutions there was an immediate sense of compatibility and the MA program was launched at Asian Theological Seminary in Manila (July 2007), Hindustan Bible Institute in Chennai  (July, 2007) and Azusa Pacific University in LA (planned Feb 2009).  Rich Slimbach of APU took the initial program design and simplified it down into a Program Proposal which we used as a basis for consensus between the schools.

Program Directors from these schools were invited into the Encarnação Alliance Commission which met in Chennai, Nov 2006, and they plus selected faculty then met in Bangkok, Feb 2007, to work on course design processes that would enable input and ownership by the Indian and Filipino faculties so this at the outset was a degree from the coal face.. Lee Wanak was appointed program director in Manila and he and Corrie de Boer recruited 16 adjunct faculty along with some existing faculty to do the course design and delivery.  Paul Cornelius was appointed principal at HBI and recruited two faculty to develop this, who recruited adjuncts to develop the courses.  Faculty continued to work on these course designs through to the end of 2008.  
Now it is time to focus effort on the diploma and BA levels building from both the grassroots and the MA levels.

4. Perceived Needs

Some of the reasons identified in Brazil, for developing such a process were

Perceived Need For New Training Processes

· Capacity-building: many workers need paced up-skilling at levels beyond what we are doing

· Healing: Workers need academic reflection to process the horrific nature of issues they face

· Existing seminaries are unable to provide the style and content of training that we are delivering

· The output profiles from existing seminaries is far removed from the nature of urban poor workers we are producing

Perceived Need For Collaboration as a Alliance on Training

As missions with experience we need to design what we collectively want and market it to an academic institution for a partnership

· Occasionally our attempts to get courses from extant institutions have been  successful but inadequate responses 

· they control processes

· they are based on systematic theological paradigms rather than urban story-based paradigms

· We have most of the building blocs between us

· We have enough qualified faculty between us in terms of our criteria of proven experience

· We have sufficient personnel wanting to be trained to almost make it viable

Perceived Need for Field-based Delivery

· Field-based: low cost, accessible in Asia, Africa and Latin America, mostly web-based, accredited would be ideal, but not essential

· Can be done 1 course per term, plus 6 months full time furloughs? plus project, all over 5-7 years? 

5. Coordination

Urban Leadership is facilitating this on behalf of the Encarnaão  Alliance. The founder of Urban Leadership Foundation and coordinator of the Alliance, Viv Grigg has spent many years involved in the conflict in the cities, pioneering teams into slum areas in Asian, Latin and American cities. The Alliance represents about 1200 slum leaders in 40 cities.

In simple dependence on God, Viv  has prophetically catalyzed a number of missions with commitments to non-destitute poverty and incarnation among the poor. The first mission thrust from New Zealand known as SERVANTS to Asia’s Urban Poor, began after ministering in the slums of Manila. This struggle to find a theological basis for ministry in the slums of the world is developed in Companion to the Poor (Authentic, 2004). Pioneer work in Calcutta and Brazil have developed these themes (see Cry of the Urban Poor (Authentic, 2004)).  

These books are seminal to the grassroots training. But the ideas being developed in this training network are communal ideas, collated by Viv on behalf of the network and are open for debate, dialogue and input.

Bryan Johnson edited the initial versions of this manual.  The BA development group is being  formed of those involved in this process or urban poor training who want to upgrade the grassroots processes into diplomas and eventually a a BA that can be delivered through local institutions  If you wish to be a member please let Viv know vivgrigg@yahoo.com   
6. Core Values Underlying the Diploma and BA

It is expected that this will be developed in partnership with existing Bible school as well as a distance education program from Urban Leadership Institute in Auckland.  The following is a basis for developing core values with each partnering school: 

· This is a program in a relatively new field of social movement leadership with significant emphasis on to leadership of new religious movements (NERMS).  It aims to train leaders who evidence potential to catalyze or strengthen redemptive movements, through church-planting, transformational development, economic discipleship, coalition-building, and creative problem-solving.

· Urban poor locus: Learning is located among the urban poor and serves emergent apostolic, prophetic, evangelistic, pastor-teacher, diaconal leaders (often in NGO’s) and leaders in societal structures or professional roles.  Student learning involves the holistic empowerment of the urban poor rather than merely providing professional credentials. 

· Leadership development: Following Jesus model, students’ leadership, character and managerial capacities are developed through mentoring under educators and experienced church-planters, business people, spiritual mentors, and mentors in specialist areas.

· Action and practice-oriented: theoretical study is integrated with experience-based learning so that students don’t merely learn about urban poor realities, but are directly engaged with urban communities through each of their courses. Most courses follow an action-reflection model.

· Students see the expansion of the Reign of God over all of life as primary, with solutions to issues of poverty as some of the holistic and derivative effects of the power of the preached word, the work of the Holy Spirit and the formation of faith communities among the poor.  They also grasp the dynamics of his reign through “non-religious” societal structures.   

· Conversational theology: Following Jesus and Freire’s models, students build theology from the stories of the poor, as these engage the stories of the scriptures, resulting in transformational conversations.  Local theologies from among the poor result.  The locus of the power of knowledge is sustained as the knowledge of those among the poor, but from this vantage they also critically engage the literature of the academe and the elites who reflect on how to change the poor and poverty aided by social analysis.

· Incarnational lifestyle: Rather than being sequestered in an academic compound, students learn to enter the pain and problems of the urban poor, in identification with them in their experiences of suffering and oppression, bringing the hope of Christ.
·  Character outcomes are critical across the degree, along with skills or knowledge.  These come from mastery of an urban spirituality, a depth of walking with the Holy Spirit. 

· Dual Level Linguistic Delivery: Local language usage is important. Ideally, courses will be delivered in the language of the literature, but be interfaced with local language needs of urban poor workers. Equivalent written work in either language will be valued equally.  

· Partnerships to Reach the Least Christian Mega-Cities: Many of the poor cities of the world have a population of less than 0.1% Christians. Not only does the city as a whole have a dire lack of resources but the body of Christ in the city is so small that it is unable to liberate the city for the purposes of the kingdom of God. Partnerships with Christians from other parts of the globe are essential and Biblical.  The material in the courses being developed must reflect that godly spirit of partnership if it is going to engender the right response from the indigenous workers among the poor (IWP) and cross-cultural workers (CCW) amongst the poor.
· Transforming Cities:  The goal is the transformation of cities through the power of the gospel of the kingdom of God and the teachings of Jesus Christ.  All course materials should be designed from this philosophical premise.

7. Underlying Distance Delivery Concepts

The movements linked to the Encarnaão movement in a consultation in Brazil in  2002 identified processes that we already use to train urban poor workers.  These need to be integrated into the process and are very different to most seminaries, Bible Schools or even TEE programs.   The goals and concepts for training urban poor workers are as follows:

 In-field Delivery

· Each course broken up into ten hour units on the web/CD or DVD

· Learning communities of 5-25 per city

· A facilitator in each city, takes the input from global practitioners, and works with group on contextual issues.  We are used to apprenticeship as the basic model of training, and need to be careful not to let academic structures hinder this model.

Development of Facilitators 

· Meet for a one week intensive in an Asian (Chiang Mai?) and a Latin (Sao Paulo?) city or African (Addis Ababa) city initially, then yearly, continent by continent or perhaps by country.

· Other practitioner trainers rotate between countries

8. Major Emphases/Domains
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9. The Training Infrastructure
The certificate/diploma/BA training infrastructure has been designed based on analysis from the Encarnaão  consultations processes resulted in the following proposed courses in 2004:
Pre-entry training for the Diploma/BA qualifications 
· requires evidence of English competency equivalent to IELTS level 6.0 and/or a years study in English. Alternatively, those candidates who hold a TOEFL score of 530 and above can gain entry to the Certificate level training.
· These are pre-entry qualifications at level 4 on the scale this program is using.

· A person who has no formal evidence of this competency can apply in writing to the Director for special consideration. It is envisaged that poor urban leaders and trainees may not have access to the IELTS/TOEFL system. Consequently, Encarnaão   have developed their own testing system that tests not only English competency but also giftedness and personality traits as part of the English testing process. This test is two hours in duration and must be completed under supervision. However, as IELTS and TOEFL are internationally recognized testing systems Encarnaão  will always encourage those persons who have access to either the IELTS or TOEFL tests to sit them.

Certificate Level: The following topics, comprising 4 courses are available at a Certificate level (4 courses make a certificate level qualification comprising 300 hours of studies, lectures and projects.). These four courses are all at level 5 on the qualification framework and are part of the BA program. After the trainee completes these four courses, they will receive an undergrad certificate to signify a milestone of achievement.

    
   i)     EV 201 The Holy Spirit in Urban Ministry 

               ii)      EV 208 Entrance and Evangelism Among the Urban Poor

               iii)     CG 214 Urban Poor Pastoral Leadership 

  
   iv)     SF 200  The Kingdom of God, the Poor and Urban Issues

These courses are designed for the following trainees without tertiary qualifications;

· For indigenous church-planters and workers (IWP) among the poor

· For cross-cultural incarnational workers (CCW)
A. BA Level: The following topics are courses available at a BA level (a 21 course degree). These courses are designed:

· for indigenous Church-Planters and workers among the poor (IWP)

· for Cross-Cultural incarnational workers (CCW)

· for urban poor apostolic movement leaders (CL) (not primarily for managers or development agency leaders)

           The BA level program will seek acceptance as an elective option in a BA program at a local University or tertiary training institute. In most academic programs for a BA degree, 25% of the course can be an elective treated as non-core studies as part of a BA degree. 

         ULF on behalf of the Encarnaão Alliance will endeavor to gain accreditation          from at least one university for the whole program as a stand alone BA degree          providing cross-credit for the courses mentioned in the Certificate and BA level program.
10. Diagram of Courses

On the following page is a chart of the undergraduate level training program for urban poor churchplanters proposed in 2004. 
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Encarnação Alliance           

Undergraduate Level: Urban Poor Church-planter’s Training
Informal consultations, diplomas, leading to a BA

11. Curriculum Overview
The undergraduate courses were constructed from profiles, starting with the following guidelines. The following pages derive a more current formulation, 3 pages down.
	Undergraduate Certificate

Key for all levels: *    Elective Courses

                              #    Evidence of prior learning  admitted for these courses

                             (2) Number of credits in brackets. Each credit represents 30 hours of learning in a 4 credit per course system.

	Discipline
	Courses and codes
	Credits
	Hours

	Trainer of Trainers
	
	1
	30

	Introductory Training
	
	1
	30

	Evangelism
	 EV201(4), EV208(2)
	6
	180

	Pastoral Care
	 CG214 (2)
	2
	  60 

	Spiritual Foundations
	 SF200 (2)
	2
	  60

	Total                                                  
	
	10
	360

	Undergraduate Degree

	Discipline
	Courses and codes
	Credits
	Hours

	Theological/Spiritual Foundations (SF)
	SF200 (2), SF204 (4), SF203 (4), TH227 (4), TH328 (4)*, TH406 (2), TH429 (4)*
	      20
	  600

	Biblical Studies (BS)
	BS220 (4)#, BS221(4)#, 

BS306 (4), BS322 (4),

BS425 (4)*, BS424 (4)*
	      20
	  600

	Entrance and Evangelism (EV)
	EV201 (4), EV208 (2), EV307 (2), EV312 (2)*, EV418 (2)* 
	      10
	  300

	Pastoral Care (CG)
	CG210 (4), CG211 (2), CG214 (4), CG311 (4)*, CG317 (2)*, CG405 (4)*, CG406 (4)*,
	      16
	  480

	Leadership (CL)
	CL216 (2), CL219 (2), CL302 (4), CL409 (4), CL315 (2)*, CL316 (2), CL326 (4)
	      18
	  540

	Community Transformation (CT)
	CT205 (4)*, CT226 (4), CT308 (4)*, CT325 (4), CT415 (4)*, CT407 (4)*
	      18
	  540

	Advocacy and Justice (CT)
	CA312 (4)*, CA314 (4), CA403 (2)*, CA410 (2)*, CA413 (2)
	      10
	  300

	Ministry Development Practicum (MD)
	MD430 (8)
	        8
	  240

	Total   
	
	   120
	3600


12. Proposed Syllabus

The syllabus was set out below as a three-year undergraduate program full-time.  However, the program can be done as a part-time program for 7 years.  The facilitator (FR) will negotiate with distance learners (DL) on the appropriate duration of the course applicable to the applicants needs. 

	 1st year
	Certificate Course
	 
	 

	Course code 
	Description 
	Credits 
	Semester 

	EV201
	The Holy Spirit in Urban Ministry
	4
	1

	EV208
	Entrance and Evangelism Among the Poor
	2
	1

	CG214
	Urban Poor Pastoral Leadership
	2
	1

	SF200
	The Kingdom of God, the Poor and Urban Issues
	2
	1

	Total
	 
	10
	 


Notes: 
1.      Learners must pass all compulsory subjects.
2.      Non-compulsory subjects are marked with and asterisk (*).
3.      Recognition of prior learning can be recognized on subjects marked with a hash (#).
 
	 1st year
	Undergraduate Certificate
	 
	 

	Course code 
	Description 
	Credits 
	Semester 

	BS220
	New Testament Overview#
	4
	1

	BS221
	Old Testament Overview#
	4
	2

	CG210
	Small Group Development
	4
	2

	CG211
	Urban Poor Church Models*
	2
	2

	CG214
	Urban Poor Pastoral Care
	2
	2

	CL216
	Eldership & Diaconal Development
	2
	2

	CL219
	Spiritual Gifts and Leadership
	2
	1

	CT205
	Micro-enterprise Development
	4
	2

	CT226
	Computer Skills#
	4
	1

	EV201
	The Holy Spirit in Urban Ministry
	4
	1

	EV208
	Entrance & Evangelism 
	2
	1

	SF200
	The Kingdom of God, the Poor and Urban Issues
	2
	1

	SF203
	Urban Spirituality
	4
	2

	SF204
	Basic Doctrines*#
	4
	1

	TH227
	Introduction to Theology*#
	4
	2

	Total Credits
	 
	48
	1/22, 2/26


Notes: 
1.      Learners must pass all compulsory subjects.
2.      Non-compulsory subjects are marked with an asterisk (*).
3.      Recognition of prior learning can be recognized on subjects marked with a hash (#).
4.      A minimum of 40 credits must be attained in year one.
	 2nd year
	Undergraduate Diploma
	
	

	Course code
	Description
	Credits
	Semester

	BS306
	Hermeneutics
	4
	1

	BS322
	Acts
	4
	2

	CA312
	Community Organization/Theory
	4
	1

	CA314
	Movements Among the Poor in Church History
	4
	1

	CG311
	Street Children’s Ministries*
	4
	2

	CG317
	Funding Church Growth*
	2
	1

	CL302
	Bookkeeping, Economics for Leaders
	4
	1

	CL315
	Networking with Community Leaders*
	2
	1

	CL316
	Church Management
	2
	2

	CL326
	Team Building
	4
	1

	CT308
	Project Design & Events Planning*
	4
	2

	CT325
	Social Work Skills
	4
	2

	EV307
	Incarnational Models
	2
	2

	EV312
	Evangelism amongst Non-literates*
	2
	2

	TH328
	Systematic Theology*
	4
	2

	Total
	 
	50
	1/24, 2/26


Notes: 
1.      Learners must pass all compulsory subjects.
2.      Non-compulsory subjects are marked with and asterisk (*).
3.      Recognition of prior learning can be recognized on subjects marked with a hash (#).
4.   A minimum of 32 credits must be attained in year two.
	  3rd year
	Undergraduate Degree
	
	

	Course code
	Description
	Credits
	Semester

	BS424
	The Prophets and The Poor*
	4
	2

	BS425
	The Gospel of Luke*
	4
	1

	CA403
	Information technology, media and web design*
	2
	1

	CA410
	City Systems and Spiritual Powers
	2
	1

	CA413
	Land Rights and Advocacy*
	2
	2

	CG405
	Drug Addiction and Prostitutes*
	4
	1

	CG406
	HIV/Aids Prevention and Care*
	4
	2

	CL409
	Marriage and Family
	4
	1

	CT407
	Developing Vocational and Primary Schools
	4
	2

	EV418
	Researching Communities
	2
	1

	CT415
	Primary Health Care*
	4
	2

	MD430
	Ministry Development Practicum
	8
	1&2

	TH406
	Contextual Theology*
	2
	2

	TH429
	Urban Theological Processes
	4
	1

	Total
	 
	50
	1/24,2/26


Notes: 
1.      Learners must pass all compulsory subjects.
2.      Non-compulsory subjects are marked with an asterisk (*).
3.      Recognition of prior learning can be recognized on subjects marked with a hash (#).
4        A minimum of 32 credits must be attained in year three.
5        Year two optional subjects not taken in year two can be taken in year three provided they do not exceed 8 credits.
6        A total of 120 credits must be attained by course passes or recognition of prior learning to obtain the undergraduate qualification.
13. Course Descriptions
(3-5 lines for each course to be developed from outcome profiles, some from MATUL descriptions)

	
	First Certificate
	
	
	
	

	Course code
	Name
	Description
	Credits
	Semester
	MATUL equivalent

	
	Trainer of Trainers
	
	1
	0
	

	
	Introductory Training
	
	1
	0
	

	1st year
	Undergraduate Certificate
	
	
	
	MATUL equivalent

	Course code
	Name
	Effectivness of MATUL structure
	Credits
	Semester
	MATUL equivalent

	BS220
	New Testament Overview#
	Good
	4
	1
	500

	BS221
	Old Testament Overview#
	Good
	4
	2
	500

	CG210
	Small Group Development
	Needs an extra course
	4
	2
	530-3

	CG211
	Urban Poor Church Models*
	Good
	2
	2
	530-2

	CG214
	Urban Poor Pastoral Care
	Needs an extra course 
	2
	2
	530-5

	CL216
	Eldership & Diaconal Development
	Good
	2
	2
	530-4

	CL219
	Spiritual Gifts and Leadership
	Needs more extensive practicum
	2
	1
	520-3

	CT205
	Micro-enterprise Development
	Good
	4
	2
	560-2

	CT226
	Computer Skills#
	Missing
	4
	1
	

	EV201
	The Holy Spirit in Urban Ministry
	Good
	4
	1
	520-1

	EV208
	Entrance & Evangelism 
	Good
	2
	1
	530-1

	SF200
	The Kingdom of God, the Poor and Urban Issues
	Good
	2
	1
	500

	SF203
	Urban Spirituality
	Good
	4
	2
	520-2

	SF204
	Basic Doctrines*#
	Missing
	4
	1
	

	TH227
	Introduction to Theology*#
	Missing
	4
	2
	510

	 2nd year
	Undergraduate Diploma
	
	 
	 
	

	Course code 
	Description 
	
	Credits 
	Semester 
	

	BS306
	Hermeneutics
	Missing
	4
	1
	501

	BS322
	Acts
	Missing
	4
	2
	500

	CA312
	Community Organization/Theory
	Missed out
	4
	1
	630-3

	CA314
	Movements Among the Poor in Church History
	Good
	4
	1
	620-1

	CG311
	Street Children’s Ministries*
	Good
	4
	2
	550-1

	CG317
	Funding Church Growth*
	Good
	2
	1
	520-6

	CL302
	Bookkeeping, Economics for Leaders
	Tends to get missed out as too basic
	4
	1
	560-2

	CL315
	Networking with Community Leaders*
	Good
	2
	1
	620-2

	CL316
	Church Management
	Missed out
	2
	2
	640-1

	CL326
	Team Building
	Good
	4
	1
	620-3, 640-3

	CT308
	Project Design & Events Planning*
	Missed out
	4
	2
	640-2

	CT325
	Social Work Skills
	Ntegrated
	4
	2
	630-3

	EV307
	Incarnational Models
	Good
	2
	2
	530-1

	EV312
	Evangelism amongst Non-literates*
	Missed out
	2
	2
	530-7

	TH328
	Systematic Theology*
	Missing
	4
	2
	501

	3rd year
	Undergraduate Degree
	
	
	
	

	Course code
	Description
	
	Credits
	Semester
	

	BS424
	The Prophets and The Poor*
	missing
	4
	2
	500

	BS425
	The Gospel of Luke*
	Missing
	4
	1
	500

	CA403
	Information technology, media and web design*
	
	2
	1
	

	CA410
	City Systems and Spiritual Powers
	Excellent
	2
	1
	540-3

	CA413
	Land Rights and Advocacy*
	Good
	2
	2
	655-1

	CG405
	Drug Addiction and Prostitutes*
	Good
	4
	1
	550-2

	CG406
	HIV/Aids Prevention and Care*
	Good
	4
	2
	650-1

	CL409
	Marriage and Family
	Missing
	4
	1
	

	CT407
	Developing Vocational and Primary Schools
	Good
	4
	2
	555

	EV418
	Researching Communities
	Ok
	2
	1
	540

	CT415
	Primary Health Care*
	Good
	4
	2
	650

	MD430
	Ministry Development Practicum
	Good
	8
	1&2
	570

	TH406
	Contextual Theology*
	Good
	2
	2
	501

	TH429
	Urban Theological Processes
	Good
	4
	1
	501


Viv’s Comment: Having reviewed the above, with some additional courses, the topics of courses can parallel the MATUL courses, so better to move to the MA names and numbering.  The style of delivery and level of outcome and assessment will be different, and a three year degree is needed.  The following structure seems most logical.  Each course is 120 hrs (=12 credits in the NZ system or 3 credits in the US System). 120 
Each course is 3 credits where 1 credit =40 hours at levels 1-3 in the US system (or 12 credits levels 5,6,7 where each credit =10 hrs in the NZ system).  The total degree requires 21 courses of the 24 courses = 63 credits = 2520 hrs in the US system (plus x general ed courses) = 252 credit-hrs in the NZ system (plus two general ed. courses at level 5 or 6).  Optional courses with *  
	Pre-Degree Summer Courses: TUL105/505 Language and Culture Acquisition I

TUL110/510  Academic English Development*

	Year 1 Certificate

	Semester 1
	Semester 2

	Subject Code
	NZ Code
	Course Title
	Subject Code
	NZ Code
	Course Title

	TUL100
	500
	Writings, Reign &Urban Realities

(NT & OT Overview)
	TUL101
	501
	Systematic Theology

	 TUL106
	506
	Language and Culture Acquisition II*
	TUL150
	550
	Service to the Marginalized: Street Children and Prostitution*

	TUL120
	520
	Urban Spirituality 
	TUL140
	540
	Small Business Office & Computer Skills* 

	TUL130  
	530
	Urban Poor Churchplanting:  Entrance & Evangelism, Discipleship, Small Group Development
	TUL160  
	560
	Theology & Practice of Community Economics and
Micro-Enterprise Development

	
	
	General Education Elective*
	
	
	General Education Elective*

	TUL170/570 Field Supervision 1

	Year 2 Diploma

	TUl202
	602
	Contextual Theology & Ethnohermeneutics*
	TUL240 
	640
	Urban Reality and Theology

	 TUL230
	630
	Community Transformation
	TUL250
	650
	Service to the Marginalized: Drug Addiction & Alcoholism*

	TUL235  
	635
	Urban Poor Churchplanting II
	TUL255
	655
	Educational Centre Development*

	
	
	General Education Elective (200/600 Level)*
	TUL280  
	680
	Pastoral Care, Marriage and Family,  Counselling*

	TUL 270/670 Field Supervision 2

	Year 3 BA

	TUL300
	700
	The Prophets*
	TUL310
	710
	Acts-Luke*

	TUL320
	720
	Leadership in Urban Movements
	TUL340  
	740
	Entrepreneurial & Organizational Leadership

	TUL350 
	750
	Primary Health Evangelism* 

or Caring for People with HIV/AIDS*
	TUL355
	755
	Advocacy and the Urban Environment*

	TUL370
	770
	Community Research Project 1
	TUL370
	770
	Community Research Project 2

	TUL 370/770 Field Supervision 3


14. Course Descriptions

Note: Some institutional partners may require pre-requisites that include: World religions, and Introduction to Missions, or some of the following courses:

First Year [8 courses]
TUL100 /500 Writings, Reign and Urban Realities (3 credits)
(Introduction to the Old and New Testament)

This course is designed to give an overview of the scriptures with particular emphasis on applying the biblical motif of the kingdom of God to issues of leadership development in resource-poor urban communities.

TUL101/501 Systematic Theology (3 credits)
This course presents the major doctrinal themes developed from biblical study through history.
TUL105 /505 Language & Culture Acquisition I & II (3 credits)

These courses guide students in acquiring a basic level of language and culture competence within urban communities, and the knowledge and skills for ongoing learning.   Learners complete language learning coursework prior to or concurrent with requirements below.

TUL110/510  Academic English Development (3 credits optional or prerequisite)

This course prepares students in language for specific purposes (leadership and development).  Students are required to pass the language proficiency exam of the institutions through which they are enrolled.
TUL120 /520 Urban Spirituality (3 credits)

This course explores the development of a personal urban spirituality, and the work of the Holy Spirit. It includes a personal inventory of character, calling, and giftedness and addresses human development in the slum context.

   

TUL130/ 530 Urban Poor Churchplanting

 (3 credits)

This course emphasizes a story-telling approach to understanding the development of holistic poor peoples' churches in ways faithful to the values and goals of the kingdom of God. Entrance, proclamation, and discipleship are considered in relation to small group formationThis involves  student participation in a mentored churchplanting team, supported by Field Supervision 1 across the first year of the degree).
TUL 140/540 Computer and Office Skills (3 credits)
This course faciliatates basic skills in use of word processing, database, spreadsheet, website set up and a money management programs.
TUL150/550 and 250/650 Service to the Marginalized (3 credits)

This course guides students in understanding the conditions of marginalized populations (e.g. street children, substance abusers, and sex workers) and in formulating a theology and strategy for team-based responses that aim to free individuals and change structural causes. 

TUL160/560 Theology & Practice of Community Economics (3 credits)
This course introduces students to training slum dwellers in biblical economics, basic bookkeeping, business planning, savings cooperatives, and micro-enterprise.
TUL170/570, 270/670. 370/770 Field Supervision I, II, III (3 credits each). 

The three Field Supervision courses (one each year) involve a site coordinator working with the student to coordinate (i) the mentoring under an experienced churchplanter as leader or member of a churchplanting team in the slums for TUL130/530, 235/635 and 320/720over the three years of the degree; (ii) business mentoring across the degree related to 260/560 and 340/740; (iii) spiritual mentoring and growth across the degree; (iv) and designing and balancing field placements under expert practitioner mentors for practical courses,  all according to the realities, gifting, calling and capacity of the student.  This can be done either by adding three one-unit Field Experiences to three practical courses, or developing the 3 credits as a pastoral care process and supervision of all the mentoring processes.

In order to qualify as a Field Experience position, each position must (a) provide students with structured opportunities to address specific issues or problems in slum communities, (b) under the supervision of a senior practitioner who agrees to guide, mentor and assess the service performance of the student; and (c) for at least 1/3 of the total expected course time.

SECOND YEAR [Choose 7 courses]

TUL202/602 Contextual Theology & Ethnohermeneutics

This course introduces students to the basics of interpreting the Bible with the urban poor.  It emphases the basics of good Bible interpretation and the newly emerging field of ethnohermeneutics (Bible interpretation done in multi-cultural, multi-generational and cross-cultural contexts). 
TUL220 /620 Urban Spirituality II (3 credits)

This course explores the development of the personal disciplines of urban spirituality, as well as the formation of apostolic orders among the urban poor. It addresses human development and family life in the slum context.

TUL230/ 630 Urban Poor Churchplanting II
 (3 credits)

This course emphasizes a story-telling approach to understanding the development of holistic poor peoples' churches in ways faithful to the values and goals of the kingdom of God. Small group formation, leadership and community development.  (This involves  student participation in a mentored churchplanting team, supported by Field Supervision 2 across the second year of the degree).
TUL240/640 Urban Reality and Theology (3 credits)

This course structures a dialogue between two processes, urban theologising and social analysis (urban studies in economics, developmental studies, anthropology, sociology, history) in a mutually enriching interaction that generates perspectives and analytic methods for transformative urban mission (including urban research methods if not covered elsewhere).
TUL255/655 Educational Centre Development (3 credits)

This course trains students in the theory and practice of developing and improving education in the slums (e.g. elementary, vocational, and preschools, adult literacy programs, and IT centres) as integral to urban poor churches and community development. Topics include school effectiveness, models, curriculum, management, financial viability, and the school’s relationship to church and community. 
 

TUL230/630 Community Transformation         (3 credits)

This course empowers leaders with the tools for releasing diaconal workers into community leadership.  It includes an exploration of the challenges, models, analytic tools and envisioning for transformational change within slum communities. Students develop a Christian framework for holistic development, community organizing, liberation and social change among the urban poor while gaining facility in community asset-mapping and initiating  a seed project. 

3rd Year (6 courses including Research Project)
TUL320/720 Leadership in Urban Movements (3 credits) 

This course explores the dynamics of leadership within holistic urban poor movements. Special emphasis is given to urban religious movement growth, family and “civil sector” organizational leadership models, and citywide leadership networks for evangelism, revival, and transformation.  This involves  student participation in a mentored churchplanting team, supported by Field Supervision 2 across the second year of the degree.
TUL340/740 Entrepreneurial & Organizational Leadership (3 credits) 

This course provides practical expereinces to unlock students entrepreneurial and organizational competencies required to initiate new movement structures among the urban poor. Students apply basic business principles and accountability systems in formulating a viable business plan within a slum community. [Prerequisite TUL560].

TUL350/750 Primary Health Care (3 credits)  

An exploration of public health challenges facing the Church within slum communities, along with innovative, community-based responses. Topics include  HIV/AIDS, environmental health, maternal and child health, and chronic health conditions prevalent in slums. Field work involves serving with a a health organization.
TUL355/755 Advocacy and the Urban Environment (3 credits)

This course explores the Biblical and practical approaches of advocacy.  It anchors this in an examination of the relations between land rights and housing issues in the slums, and broader environmental problems, including natural disasters. Fieldwork focuses on advocacy for adequate housing and infrastructure services, and effective disaster response. 

TUL370/770 Community Research Project (6 credits)

Students apply the analytic frameworks and practical skills acquired through the MATUL program to an investigation of a specific issue or problem on behalf of a churchplanting movement or community  organization. Qualitative research methods are used to gather and organize pertinent information, culminating in the writing and oral presentation of a Professional Report that involves local residents in specific transformation efforts.

 (This may be replaced with a thesis if required by some accrediting bodies).
15.  Distance Learning Option

Urban Leadership Foundation is working towards web-accessible models for this training,  that can be accessed by facilitators in each city.  The vision is of a “Networked Learning Environment”. The future of distance learning calls for the creation of networked learning environments that seamlessly integrate voice, video, and data connections between groups of learners, experts, facilitators, virtual libraries, internet resources and supportive service organizations.

The urban poor worker (IWP) who is also the distance learner is at the center of this network connected with both real-time and non-real time links to a wide variety of learning resources and the local community amongst whom they are learning and experiencing God’s work unfolding. The diagram above illustrates process.
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Course Development
Program directors will work with faculty on developing syllabi.  Course outlines used within the program have/will be written by experts within the Encarnação Alliance . Each will be formatted with classroom process preceded by, parallelelled with or followed by well-structured pedagogical tasks (practicum) to be completed in ministry settings. Course outlines should be written to conform to Encarnação Steps for Course Writers and Sample template specifications (see Appendix 6), (this is required for sending to the Commission for loading on the web) and then forwarded to the School Program Director who will revise/correct/edit and forward on to the Encarnação Alliance Training Coordinator for review and final formatting. That includes, at a minimum,  a brief description of the program suitable for inclusion in the catalog; and a full syllabus for each of the new courses.
This to be followed by the development of a course manual by the end of the first delivery of the course to be forwarded to the program director and on to the Encarnação Training Coordinator.
The course structure is according to the master program on the Encarnacao BA website.  Variances from the master can be documented on the Variances page on the website after agreement from the commission. 

Course outlines will be reviewed yearly by the program directors then resent to the Training Commission coordinator and/or the BA commission for sharing with others.  The following are standard formatting guidelines for use in such discussions, t make sure that major elements are included:

· The course description is the agreed on description.  These can be changed only by agreement with the commission.

· 5-7 course outcomes are actually the core student outcomes of the course, and are locally defined but compatible with the master course outlines on the Encarnacao/MA web site.  They need to evidence:

· Compatibility with the common program course outcomes on the web

· Contribution to the overall program outcomes

· Assessment processes are tied to course requirements. Each evaluation item is related back to the initial course outcomes.

· There is an appropriate balance of direct field experience, conceptual analysis with reading/study, and character formation.

· The practicum is realistically identified and forms included

· The course is appropriately connected to local issues and readings

· There is a balance of theology, praxis and social science analysis

· Male / female perspectives are appropriately included.

· Readings and booklists are appropriate and include the core readings of the program plus local literature related to the theme.

The coordinator will continue to update the MATUL website with content for each course that can be used from the web or on CD’s by any facilitator or student.  The aim is for the website to have a complete course available for any team in any city.  (See Appendix 6 for details of process and a simple template)

17. Course Study Guides
Each course requires a study guide or training manual to be prepared.  The study-guide is the document that gives the trainee a hard copy of the overall course content and clear instructions on how to complete the assessment tasks. Great care will be needed in the preparation of the study-guide to ensure that the trainee does not have to ask questions about the “how to” of the course.  The success of the training program will be directly related to the clarity and user-friendliness of the study-guides.  Each course will have its own study-guide.

18.  Lecture Outlines 

The lecture outline is the document that will guide the facilitator on how to deliver the course.  Facilitators are busy people and they need all the help they can get in delivering the course in a way that is interesting, informative and developmental.  The Lecture outline should assist the facilitator to accomplish this goal.  The lecture outline should record all the major elements of a lecture period broken down into 6-minute sections, e.g. 10 sections for a one-hour lecture.  Objectives, activities and resources needed for the activities, reviews of assessment task work and completed assignments should be detailed on the lecture outline with adequate time allocated for each step/part.

 It would be helpful to include a lecture preparation and planning guide for lecturers to ensure that they prepare adequately in advance to ensure all resources, speakers and  persons needed to be in attendance are there to successfully deliver the lecture. 

19. Assessment Tasks 

There is a wide-variety of assessment tasks that can be used to assess the trainee’s progress. There are formative assessments and summative assessments.  They are:

i)                    A formative assessment is an assessment activity that measures the progress of a trainee towards the objectives of the course.  It ensures that the course is not that far advanced before a measurement tool is used to assess whether the course content has been understood by the trainees.  It is a safety mechanism to ensure that the teacher does not get to the end of the course before finding out that the trainees have not understood the course content.  The formative assessment may or may not be part of the overall course assessment measurement

ii)                   A summative assessment is an assessment task used at the end of a course to measure the trainees understanding of the whole course content or the critical issues in the course.

 

Each course must have training objectives that embody the appropriate level of the course. 

* The assessment tasks must measure the training objectives.  Rational/mental knowledge does not make a person competent in the skills required for urban     ministry. 

* The assessment tasks should be innovative and measure the actual skills and knowledge that a trainee needs to demonstrate in order that the trainer can be confident of the competence of the trainee.  

* The assessment task must have an audit trail to prove competence.  

 

For example, competence in preaching needs to be observed in an environment as close a possible to a real life situation.  The evaluation of the preaching will be done on a template form designed to assess all the elements of a good preaching presentation. This form should be available to the trainee as well as the Course Director for audit.

         The following tables give the details of the levels of the outcomes expected to be          achieved by trainees in the Encarnaão  Alliance training program.

Figure 2.  

	Level
	Year
	Process
	Learning demand
	Responsibility

	5 = 1st yr certificate
	2
	Carry out processes that:

· require a wide range of specialized technical or scholastic 

skills.

· Involve a wide choice of standard and non-standard procedures.

· Are employed in a variety of routine and non-routine contexts.
	Employing:

· a broad knowledge base with substantial depth in some areas

· analytical interpretation of a wide range of data

· the determination of appropriate methods and procedures in response to a range of concrete problems with some theoretical elements. 
	Applied:

· in a self-directed and sometimes directive activity

· within broad general guidelines or functions

· with full responsibility for the nature, quantity and quality of outcomes

· with the possible responsibility for the achievement of group outcomes.

	6 = 2nd year diploma
	3
	Carry out processes that:

· require a command of 

wide-ranging highly 

      specialized 

      technical 

      or scholastic 

      skills

· involve a wide choice of standard and non-standard combinations 

· are employed in highly variable routine contexts 
	Employing:

· specialized knowledge  with depth in more than one area

· the analysis, reformatting and evaluation of a wide range of data

· the formulation of 

appropriate responses 

      to resolve both

      concrete and 

      abstract problems
	Applied:

· in managing processes

· within broad parameters for defined activities

· with complete accountability for determining and  achieving personal and /or group outcomes.

	7 = 3rd yr BA
	4
	Carry out processes that:

· require a command of 

wide-ranging highly 

      specialized     

      technical 

      or scholastic 

      skills and 

      basic research 

      skills 

      across a major 

     discipline

· involve the full range of procedures in a major discipline

· are applied in  

      complex, variable 

      and specialized 

      contexts
	Requiring;

· knowledge of a major discipline with areas of specialization in depth

· the analysis, transformation and evaluation of abstract  data and concepts

· the creation of 

appropriate responses 

      to resolve given or 

      contextual abstract 

      problems
	Applied:

· in planning, resourcing and managing processes

· within broad parameters and functions

· with complete 

      accountability 

      for 

      determining and  

      evaluating 

      personal 

      and /or group 

      outcomes.


Acknowledgement: New Zealand Qualifications Authority Register of Qualifications, 2004

20. Field Work

Urban ministry training is effective when there is a meaningful field ministry component in the curriculum. It is not optional. Fieldwork is best delivered in an internship style. Here as many elements of the curriculum as possible are integrated into the fieldwork. Fieldwork will be supervised. It is not satisfactory to send trainees out to carry out fieldwork without supervision. In fact, it can be unsafe to do so.  Each trainee involved in fieldwork needs a ministry Director. The Director needs to be accessible to the trainee. Before the trainee starts the fieldwork, the trainee must meet with the ministry Director to discuss the fieldwork to be undertaken. The fieldwork should only proceed, if the ministry director advises the trainee that the fieldwork is suitable to the location, conditions and the trainees gifting.

The ministry Director should be an expert with experience in the field. Careful consideration needs to be given to the objectives and outcomes of the fieldwork. They must be measurable and the assessment of fieldwork must be based on the measurement of the outcomes. Character and attitude issues can also be assessed in the fieldwork assignment. How a ministry activity is carried out is important. Independent validation of the results or outcomes of the fieldwork are essential. Fieldwork ministry Director cannot rely on the trainee’s report on the outcomes of the fieldwork when assessing it. The ministry Director must seek independent verification to the benefits of the fieldwork from an independent person or persons. The name address and telephone number of the independent person verifying the fieldwork must be included in the fieldwork report and the assessor must verify the fieldwork through positive contact with the independent person.

The course writer should include fieldwork in a course wherever possible so trainees learn on site and gain hands on experience of the ministry skills the course writer is seeking to develop. However, in the context of the urban poor consideration should be given to the cost of fieldwork so it does not preclude trainees from participation. 

An unwritten outcome of fieldwork is the relationship building skills trainees develop with persons in the community. Often trainees reluctant to undertake fieldwork are those lacking relationship skills. A ministry director should see this as an opportunity to help trainees to overcome this reticence and learn how to communicate with people and cooperate with them in a team ministry. A ministry director may need to accompany a trainee in the first instance to meet with people and help develop the relationships needed for the fieldwork      

21. Course Bibliographies 

The Alliance uses the standard for missiological writing,  the “American Psychological Association (APA)” system for its availability. This system is available “free-of-charge” from the University of Otago in Dunedin, New Zealand on their web site:

http://slc.otago.ac.nz/studyskills/ch4sect12.asp
22.  Supplementary Study Materials 

The Encarnação Alliance website has supplementary materials at www.encarnacao.org/grassroots/ and  is developing a virtual library to support the courses offered through the Alliance. The virtual library will be available through a web site only accessible after the trainees have enrolled in the training program.  Each trainee will be given a password to be able to access the materials. If trainees do not have access to the web, facilitators will be expected to provide access to hard copies of the materials.

23. Requesting Copyright Permission and Copyright Guidelines
Copying of all or part of a work without a license or without approval from the copyright owner is an infringement of copyright unless there is a statutory exception to such infringement.

There are a number of exceptions to infringement, that permit copying of works in certain circumstances without approval from the copyright owner.  These exceptions include: 

· Fair dealing for research and private study

· Fair dealing for criticism and review

· Copying by certain educational institutions 

· Copying by prescribed libraries

Extracts from copyright works may be copied for the purposes of criticism and review but must be accompanied by sufficient acknowledgement of the work (e.g.  Title of work and author's name).

Using a recognized bibliographic and referencing system such as the APA system protects against infringement in this area.

Fair dealing with a work for research or private study allows an individual to make a single copy of all or part of a work in certain circumstances.  In determining, what is fair, users must take into account: 

· The purpose of the copying 

· The nature of the work copied

· Whether the work could have been obtained within a reasonable time at an ordinary commercial price 

· The effect of the copying on the potential market for or value of the work, and 

· Where part of a work is copied, the amount and substantiality of the part copied in relation to the whole work. 

Example: Instances very likely to be deemed 'fair':

· Copy of one article from a periodical.

· http://www.copyright.co.nz/whatcopy.statutory.html - top#top   Certain educational institutions (such as schools, universities and polytechnics) are allowed to make photocopies from original published works for educational purposes within the following prescribed limits:

· One copy of the whole or part of a work may be copied for instructional purposes.  No more than a single copy can be made on any one occasion for this purpose. 

Multiple copies of the whole or part of a work may be made where the copying is not by reprographics

· Multiple copies may be made of up to 3% or 3 pages of a work (whichever is greater) as long as no more than 50% of a work is copied (e.g. no more than half of a poem, short story or newspaper article may be copied).  Artistic works may not be copied under this provision unless they are copied as part of the literary, dramatic or musical work being copied. 

· No charges can be made for supplying copies to students.  

· No copying is allowed from the same work within 14 days. 

Within certain limitations, the copying of short passages from published works may be included in compilations of non-copyright material made by educational institutions where they are accompanied by sufficient acknowledgement.

Educational institutions may also use copyright material to set and answer examination questions.  http://www.copyright.co.nz/whatcopy.statutory.html - top#top 

For individuals for research or private study: 

· One copy only of a reasonable proportion of a book. 

· One copy of one or part of one article from a periodical publication, or additional articles from the same periodical publication if they are on the same subject. 

· Libraries may recover the cost of making such copies. 

· Copies may not be on-sold or re-copied. 


For other prescribed libraries: 

· A work that is out of print and unobtainable.  Records of such copying must be kept for inspection by copyright owners who may seek remuneration. 

· Extracts (as indicated above) under the Inter-loan service for patrons of other libraries. 

 

WARNING: Where the copying of copyright works is not covered by any of the exceptions to infringement contained in Copyright legislation then clearance must be sought from the copyright owner or from the appropriate licensing body.  

Appendix 1: Definitions

1. IWP =Indigenous workers among the poor = persons born in the city who have experienced a lifetime of living with the indigenous poor of the city. These workers may be multi-cultural.

2. CCW = Cross-cultural workers = external workers who have come to the city to assist in developing the work of the kingdom of God in the city.

3. CL = City Leaders = Christian City Leaders with a citywide vision in their occupation or ministry. 

4. DIR = The director of course development at the Urban Leadership Foundation.

5. DLO = Distance Learning Office = The office responsible for the administration of the courses, curriculum and qualifications.

6. IDT = Instructional Design Team = The team who consult with each other and design the instructional methods and assessment tasks used in a course. They will also develop the evaluation tools.

7. ULF = Urban Leadership Foundation  = the primary organization responsible for directing the development of the syllabus, curriculum and course materials.

Appendix 2: How do People Learn Best?

How people learn best depends on the learning context and the individual’s or group learning style. People learn most important things in life, such as language and life skills, through direct experience, experimentation, seeing and doing, coaching and sharing ideas. Development of peoples learning after the acquisition of basic life skills requires access to relevant information. This has traditionally been the stumbling block for the urban poor. Relevant information is not readily available for the poor. Most higher education pre-supposes the learners access to expensive resources in inaccessible locations. This higher education is also targeted at individuals who learn in private environments and are put under such pressure that their normal social interaction is severely limited. Getting information in the way we want it, where we want it and when we want it can have a significant effect on our willingness and ability to learn. 

The worldwide web has significantly changed our access to relevant information, provided learners have access to the web and the skills to search out the relevant information. However, the western cultures with a history of power and control through the colonial experience still interpret learning through their individualistic filters aimed at empowering the individual to climb or maintain their station in the upper class or elite section of society. People in communal cultures and with communal values similar to that of ancient Israel and the society of Jesus’ days and the Apostle Paul’s lifetime, have an ingrained understanding and obligation to use any learning they may acquire for the benefit of the community and not just themselves. This more biblical approach to learning is vital if the church is going to be birthed in a similar social environment to that of the New Testament times.

If we reflect on the traditional environment of modern learning in the western world, we discover that most commonly occurring elements of this context do not match up to the ways people learn best. “Talking head” expert teachers with an unquestioning audience in a sterile classroom goad reluctant students into reading texts and passing exams based on academic content rather than any measure of the ability of the student to “do” anything related to the subject. As long as the students “knows” everyone is happy. Jesus taught in a very different way. He told stories with hidden meanings that took his disciples hours of group discussion to understand. He sent his disciples out to do the work of the kingdom. He was always chiding them for their lack of spiritual perception and prayed constantly that they would receive a revelation from God that their learning and selection was not a privilege but a very serious responsibility.

Training for urban poor church planters and workers moves the educational approach from pedagogy (teaching children and adolescents), to andragogy (teaching adults). The major difference in the approach to training adults is the usefulness of the wealth of life experiences the adults bring with them to the classroom. The life experiences of the adult trainees are a resource more dynamic than a library. The teachers role moves to one of facilitator rather than instructor and in a Christian context both facilitator and trainees should be very aware of the presence of the Holy Spirit in their midst guiding and leading the transformational conversations. With this dynamic operating learning can move beyond information and instruction to discovery and revelation. The atmosphere created is a unique and exciting experience for the participants.  

In the following article by Jim Bowman Director of “Scriptures in Use”, Jesus the story-teller gives us insight into how different Jesus was in his approach to training;

Jesus was a storyteller 

Why is storytelling so important for world mission? 

1. Over two thirds of the world population receive most of their information orally;

2. For over one third of the world's population (more than 2 billion people), oral communication is the only source of information;

3. Ninety-five percent of women in the Islamic world can only be reached through oral communication;

4. Over 75% of the Bible contains stories. Adding poetry and proverbs leaves probably less than 10% abstract "intellectual" content;

5. Traditional Western forms of communication only reach the 10% of the intellectual elite in the unreached people groups, story-telling the rest;

6. Story-telling turns discouraged, marginalized, semi-literate believers into powerful evangelists and disciplers with great impact, a sense of fulfillment, personal value communal responsibility and new hope. 

Furthermore, here is a comparison of the most important differences between typically Western "book cultures" and typically non-Western "oral cultures" increasingly influencing the West, in which the story is of major importance. Note, for a side by side comparison, take a look at http://www.peopleteams.org/miao/storying.htm 

Book Cultures

1. Learn by reading, studying, examining, classifying, comparing, and analyzing;

2. Think and talk about concepts and principles. 

3. Manage knowledge in abstract, complicated, scientific categories. 

4. Seek to discover new information. 

5. Value innovative solutions. 

6. Understand things abstractly like the pieces of a puzzle. 

7. See things in parts. 

8. Ask and answer direct questions. 

9. Feel the need to define words and concepts. 

10. Do not like repetition since material missed can be reread. 

11. Like brevity (few words can say much) 

12. Use charts, diagrams, and lists to explain the message. 

13. Learn and retain knowledge as general principles. 

14. Make lists but recite few genealogies. 

15. Speak and write about their own feelings. 

16. Arrive at conclusions by logic.

17. Organize the sermon or oratory with a logical progression of thoughts. 

18. Tend to communicate one-to-one.

19. Learn mostly alone. 

20. Can think about something for a long time while making notes about it. 

21. Tend to use a subtle verbal style. 

22. Prefer realistic characters and the struggle to reach a goal. 

23. Use their hands little since gestures are not written or read. 

24. Use informal, casual, or spontaneous verbal exchange. 

25. Value style and clarity of reasoning. 

26. Are affected by the content of what they read. 

27. Have talents in written forms of language and literature. 

28. Do not participate in verbal contests but perhaps write well-worded letters to the newspaper or a politician.

Oral Cultures

1. Learn by observing, imitating, listening, repeating and memorizing. They learn through proverbs, saying, stories, songs and expressions.

2. Think and talk about events. 

3. Use stories of human action to store, organize and communicate information. 

4. Value and learn information handed down from the past. 

5. Value traditional solutions.

6. Understand things in their context and according to the people involved. 

7. See things as a whole, in their totality. 

8. Avoid asking and answering direct questions. 

9. Are uninterested in definitions since the context brings the meaning. 

10. Appreciate repetition in case something was missed the first time. 

11. Like to use lots of words (many words to say little). 

12. Use symbols and stories to explain a message. 

13. Learn and retain knowledge in relation to real and imagined events of life. 

14. May recite genealogies but make few lists.

15. Think and talk about people and events they know. 

16. Make decisions base on experience. 

17. Illustrate sermons, exhortations and oratory with events. 

18. Tend to communicate in groups. 

19. Learn mostly in interaction with other people. 

20. Cannot think about something very long without dialogue. 

21. Have a verbal style that can be dramatic and exaggerated. 

22. Tend to use strong or heavy characters and tend to emphasize a struggle against an enemy.

23. Express themselves with their hands. 

24. Use ritual and formal verbal exchange. 

25. Value the style of speech, clarity, and poetic forms of language. 

26. Are affected by the sound of what they hear. 

27. Are talented in oral art for example song and poetry. 

28. Participate in verbal contests excelling in praise, insults, riddles, jokes and flowery language.

Source: http://www.peopleteams.org/miao/storying.htm

The implications of the different learning styles in western and non-western cultures are very significant when it comes to learning delivery and assessment. 

The typical learning style that oral cultures will benefit from contains the following elements:

1. Facilitation of story-telling with team or group review of the sessions.

2. The instructor as a facilitator, and coach of a team.

3. Diversity of viewpoint and respect for each other’s life experiences.

4. Reflection in song, poetry, dance, drama and oratory.

5. Life sharing experiences such as shared meals and group activities.

6. Debates and oral presentation of assessment tasks incorporating group grading.

7. Observation of skills demonstrated for assessment grading.

Appendix 6: Steps for Course Writers
There are two types of course outlines usually developed: 
· a 5-7 page outline for academic credibility within the faculty and externally as developed below.  (This is normally also included in the students learning manual).  
· a reduced 1 page outline for students to see prior to the course, so they can evaluate whether they can do the course. Keep it simple. 

A course manual or learning guide is also important to develop including outlines of lectures.

There are now two web sites  http://encarnacao.org/MA for structural issues for the MA program and http://encarnacao.org/MATUL for content that might be useful for courses, most of it having come from grassroots training processes.  The BA site is being developed.  I update these almost daily, so as you have materials available email them, and I can add them in as appropriate.

The attached is a list of steps set out to help you simplify the course writing progressions.  

1. Look at the program goals and outcomes and philosophy  http://encarnacao.org/MA/indexcoursemanual2.htm
2. Look at your particular course on the chart of courses and review its goals.

3. Look at the BA site for resources related to this particular course  http://encarnacao.org/BA 

4. Draft an initial list of 30 lectures to start the course.  

5. Interact with other course writers from the other schools on this 

6. Look at similar courses on the web and revise this, recognising that there are no/few courses for urban poor churchplanters and NGO workers

7. Go through the book list http://encarnacao.org/MATUL/Readings/bibliography_for_the_MATUL.htm   and make  your own  book list in APA format (American Psychological Association – this is the standard format for missiology, you can find their regulations on the web), make sure your library has these (This step needs to be discussed with your director, probably four months ahead of course delivery).  

8.  Send  your program director and  the  BA  coordinator  (Viv)  a copy of work so far.

9. Do initial design of 12 learning activities, one per week after the initial 30 hour course (Review Corrie's material on action based learning and Rich examples), evaluating how these  can best be implemented. 

10. Do initial design of 1 day report back at the end of the course

11. Write the learning outcomes, the way of measuring them and their weighting

12.  Send  your program director and  the  BA  coordinator  (viv)  a copy of work so far

13. Integration with Program Goals: Review each topic and ask the question how does this move a churchplanter towards being a movement leader and holism, an NGO leader towards holistic evangelism and movement level NGO work.

14. Review each topic and ask how it relates to the Kingdom of God and what Biblical concepts it builds from

15. Review each topic in the light of the overall goals of the program and consider women's perspectives

16. Send  your program director and  the  BA  coordinator  (Viv)  a copy of work so far.

17. Redesign 30 hours teaching, now with assignments and readings integrated for each topic

18. Redesign learning activities with assignments and readings for each topic

19. Send completed course outline to  your program director for review and to the BA Coordinator

20. Now the Course Outline is done onto the main task - Develop the lectures, learning activities in detail

21. Integrate notes for each topic into a word based study guide, beginning with cover page, and course outline.

Appendix 7: Standard Template

The following is a sample template.  But the easiest thing is to work from the template of an existing course and delete content and then fill in the blanks.  Please use this format for submission to the coordinator, so it is easy to load on web and to work with in discussions on compatibility between schools.

Institute/University/Seminary Name

School or Department Name

Bachelor of Arts in Transformational Urban Leadership (BATUL) Program

TUL___: Course Title (___units)

Instructor/Coursewriter name; title; institutional affiliation and address; 

Email address; phone #; fax #

I.  Course Description   (approx 30 to 40 words)
This is off the master course description list.

II.  Course Rationale (optional; approx 3 to 4 paragraphs) (= Extended Course Description, explaining the processes of learning, or main theories behind the learning)
III.  Student Learning Outcomes   (list 5 to 7 outcomes: cognitive, affective & skills)
IV. Course Materials    (3-7 Required &Recommended Texts; list author, title, editions, publisher & date in APA format)
V.  Course Calendar  (Classroom Phase I, Practical (Fieldwork Phase), Classroom Phase II)
VI.  Learning & Assessment Activities (Link assessments back to outcomes, and identify how you will evaluate them)

VII.  Expectations & Grading

The following is a sample from 620, showing how the outcomes are related to the assessments and the criteria on which assessments will be made, so the students are not confused.  This example has perhaps too many assessment tasks; 5 is generally maximum.  Not all outcomes need to be measured.  There are also elements of entrance assessment (evaluating where the student is at, when they begin) formative assessment (evaluating their progress) and summative assessment (evaluating their final skills) that can be considered.

	Credit-bearing Course Tasks 
	% of Grade
	Pts. Possible
	Pts. Earned

	1.  Formative Assessment: Personal Case Study

Evaluative criteria: Completion of step-by-step task process; submission of product on time; clarity of formatting of information in the written report. 
	2%
	10

	

	2.  Revised Plan for Grassroots Training

Evaluative criteria:evaluation of past years strengths and weakneses, identification of potential trainees, revision of structure of training.
	3%
	10
	

	3. Revival Movement Theory

Evaluative criteria: Evidence of: mastery of the theology; knowledge of the larger context of revival; sufficient knowledge of relevant literature; ability to draw conclusions as to implications for present city progressions; writing quality (organization, formatting, content, clarity, conciseness, spelling, grammar, and persuasiveness).
	20%
	10
	

	4. Use of Social Science Movement Perspectives for Analysis of Trainees/ City Leaders

Evaluative criteria: Evidence of understanding of theories, creative use of theories, significance of conclusions for training processes, expansion of theories. writing quality (organization, formatting, content, clarity, conciseness, spelling, grammar, and persuasiveness).
	20%
	20
	

	5.  Participation in Citywide Leadership teaching activities 

Evaluative criteria: attendance, involvement in discussions as evidence of reading, acceptance of feedback, completed worksheets, self-evaluations.
	5%
	10
	

	6. CityWide Consultation

Evaluative criteria: as a team: Weighted participant, student and facilitator consultation evaluations of content, structure, admin, facilities, recruitment, outcomes, ambiance.  Team evaluation of groups publication, financial management, database management, brochure design, recruiting skill, execution, outcomes, team contributions.  

As individuals: ranking by students of contributions by other team members to execution, outcomes, teamwork.
	30%
	50
	

	7a.  Team Publication from Consultation

Evaluative criteria: as a team: Evidence of: mastery of the issue/problem; comprehensive knowledge of the larger context of the issue; sufficient knowledge of relevant literature; clear understanding of consultation approach to developing collective theology and strategy; ability to interpret contributions critically and to draw conclusions; understanding of the limitations of this approach in making broad generalizations; writing quality (organization, formatting, content, clarity, conciseness, spelling, grammar, and persuasiveness); initiative and self-reliance (the ability to make decisions and take actions without always depending on the advisor); integration and editing. Individually: level of contribution; quality of contribution to teamwork
	17%
	50
	

	7b.  Public Presentation of Publication

Evaluative criteria: organization of event; creativity in presentational techniques; clarity of oral presentation; persuasiveness.
	3%
	10
	

	Total:
	100%
	100
	


VIII.  Course Policies (most will be in the program handbook)
IX.  Course Bibliography (alphabetical order, book titles in italics, single space, 2nd line indented, APA format)
Appendix 8: The Encarnação Alliance
of Urban Poor Movement Leaders 

Beginning from early linkages between urban poor incarnational missions in the 1990's, a consultation of 25 leaders met in Brazil in 2002. In 2004, a further gathering in Bangkok of indigenous urban poor mission leaders from Asia extended this.  There was a felt need to move from a relational network to a formalised alliance which remains highly relational.  The following draft developed from the discussion and modifications at the consultation and was further extended by the leadership team at the Global Gathering in 2006, Chennai.

Self-Identity

We are a global alliance of movement leaders serving among the urban poor. 
Our Direction
Building on the work of those who have gone before and working with the Lord who is moving history towards the eternal city,  we commit ourselves together to catalyze holistic church planting movements in slums of 200 megacities and 1700 least evangelized cities.
· To create vision for holistic churchplanting movements among the poor.
· To strengthen the existing training infrastructures of alliance member organizations and movements
· Through prophetic envisioning, prayer mobilization, consultations and developing training processes, to encourage members of the alliance to send 50,000  mature cross-cultural workers to these slums by 2010. These workers to catalyse indigenous movements.
· To expand training materials so that urban poor workers are able, over ten years, to develop into fully equipped workers, able to extend the Kingdom into significant transformation of the slums.
· To integrate, and disseminate theology from the grassroots urban poor movements  
· To be an evangelical voice on issues of advocacy for the urban poor in civil society and church
Structure
Relational: We accomplish these goals primarily through personal relationships built through ministering together.
Consultative: We seek to learn the mind of Christ through each other's diversity in gentleness and humility.  We expect that his synergy between us will catalyse creativity.  We are not seeking to franchise a model of ministry.
We connect by videoconferencing and email at a balanced pace in a series of work teams and commissions, gather in regional consultations primarily with every 2-3 years a global gathering of key leaders, and in between, consultations in regions or cities. 
We value storytelling as a primary way of learning from each other.  We seek to develop regional story-telling conferences/training processes yearly.

Membership
There are three levels of membership: personal, organisational and national/regional.  Individuals or organisations may request that their names be added to the official members list.
Statement of Faith
We are diverse but generally evangelical in background and operate within the framework of the Lausanne Covenant. What holds us together is our common theological commitment to preach the gospel in word and deed to the urban poor, and to follow Jesus' incarnational style outworked in poor people's churches as the centre of transformational mission in the slums.
Global Leadership Team 

Chairperson: Viju Abraham   Coordinator: Viv Grigg
The network will be led by a leadership team selected by the international chairperson and coordinator that includes the Chairperson, Global Coordinator and either Coordinators or Chairpersons of the Project Groups or commissions, plus others.  Chairperson is ex officio on the commissions. Regional/ National coordinators in the team: 
International Leadership Team Members at the Chennai Consultation: Rongsen Meren, Arthur Thanggiah (Prayer Coordinator), Mars Rodriguez (Grassroots Training Chairman), Corrie de Boer (MATUL Representative), Pushpa Waghmare, Viv Grigg (International Coordinator), Bryan Johnson (Training Consultant), Richard Mayabi  (East Africa Coordinator), Ed Bradley, Gerson Celetti (West /Francophone Catalyst), Viju Abraham (Chairman), Cathy  Delaney (standing in for the Western incarnational missions).
 Project Teams
We form the following commissions/ project teams, each with a chairperson and a coordinator who share the leadership load according to gifting but walk two by two.  Generally, the coordinator carries the work load, the chairperson carries responsibility for public representation, public leadership of meetings, resourcing, some recruiting of team members:
1. Training Commission 
Develop for urban movement leaders a degree at an MA level and partner with expressions of this at BA level, which can be adapted and utilised by partnering organisations within the Alliance.
2. Grassroots Training Network

· Develop training modules that are accessible to urban poor church planters
· Develop an integrated urban training process for urban poor churchplanters at certificate and bachelors level 
· Develop learning networks in next 30 cities
3. Resource Channelling Commission 
Access resources to build the capacities of members to engage in ministry, bringing in large funding agencies.
· Develop processes for collective resourcing of the network
· Develop models of group cluster funding in cities
· Develop training modules for project proposal writing, design and evaluation
· Pressure for capital funding for expansion into least evangelised cities
· Research to identify needs, summarize statistical material (i.e. where the unreached cities are and the number of poor in those cities)
4. Communications 

· Website with articles of interest, discussion board on various topics (land rights, community organizing, house churches, training, contextualization, development theory, etc.)
· Urban Poor e-Newsletter - sent out monthly by Arthur Thanggiah
· Produce a quarterly scholarly journal  
5. Next Global Consultation Task Force
· Members: Leadership team, plus co-opt several others, one from each continent.
· Develop and execute a 2 1/2 -3 year plan for the next global consultation for the network in 2009, possibly in Africa, Mumbai or Latin America.
6. Research
· Identify % slums in all 1700 target cities
· Identify no of slum churches in all cities
· Identify responsiveness data for cities
· Develop a profile for each city
· Raise funding for this process
· Global team job descriptions are developed by each coordinator and chairperson and submitted to the International coordinator for review on a yearly basis.  All jobs are assigned till either the leader ceases to be able to functionally complete them or the next Encarnacao Alliance Global gathering.
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